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INTRODUCTION 
 
Colorado Christian University (CCU) teacher education was reviewed for reauthorization on 
March 29-30, 2006, by a team of CCHE and CDE representatives.   
 
Pursuant to 23-1-121 (C.R.S.), Colorado independent institutions with authorized teacher 
education preparation programs must be evaluated at least once every five years. The focus of 
each review is to ensure the teacher education programs’ compliance with the Colorado Teacher 
Education Performance Measures (23-1-121 [2 et seq.]) and the Colorado State Board of 
Education (SBE) adopted content standards, especially comprehensive coursework and field 
based training integrating theory and experience, effective field based/clinical experiences for 
education candidates exceeding a minimum of 800 hours, evidence that education candidates can 
demonstrate the skills required for licensure as specified by the SBE, and the comprehensive 
assessment of education candidates’ knowledge of subject matter. 
 
SBE teacher education policy encompasses three possible outcomes for such a review:   
 
a) reauthorization    b) probation   c) discontinuance  
 
Following Statute, the State Board of Education is the only organization to review and act upon 
the findings from an independent higher education institution (I-IHE) site visit.   
 
Upon SBE approval of the content of the independent institution teacher education programs, the 
CCHE is notified and lists the program as approved.   
 
Based upon the site team’s findings, a recommendation of approval or probation may include 
specific recommendations or requests for additional activities or information from the institution 
of higher education.   
 
I-IHE programs that are reauthorized by the SBE are permitted to continue their operations 
unimpeded for up to five years, unless otherwise noted. 
 
If the SBE acts on a recommendation for probation or discontinuance, the I-IHE teacher 
education preparation program may no longer admit new students. 
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Background 
 
The site review team received written documentation, in advance, prepared and submitted by 
CCU.  The site review occurred over one and one-half days, during which time team members 
met with: 

 Key university officials  
 CCU teacher ed faculty/ administrators  
 Staff from the teacher ed office 
 Current teacher ed candidates 

 Student teachers 
 Clinical/cooperating teachers, and 
 Program completers (program alumni

 

COLORADO CHRISTIAN UNIVERSITY (CCU)  
 
Commitment to Colorado’s Performance-Based Teacher Preparation Standards 
 

CCU appears strongly committed to the mission and goals of the School of Education Teacher 
Preparation Programs, to the Colorado State Board of Education Performance-based Teacher 
Preparation Standards, and to the teacher candidates who will serve in Colorado schools as well as in 
national or international settings.   
 

The Board of Trustees and University Cabinet members have stated their support of the teacher 
preparation program efforts since the last review through university-wide improvement initiatives in 
such areas as academic major and general education course offerings; student summative assessment 
in the major; faculty development opportunities; financial investment in new education programs and 
Colorado sites; updated, and increasingly sophisticated instructional and administrative technology; 
marketing and retention personnel and strategies; and efforts to build communication among faculty 
and administration. 
 

All CCU program providers including faculty in the School of Humanities and Sciences, Music 
Department, and School of Education (SOE); field supervisors; program directors; and university 
staff; as well as, and especially, our teacher candidates are knowledgeable about the importance of 
standards-based instruction and ongoing assessment at all levels.  
 

From the first education course at CCU, the teacher candidates begin to integrate into their thinking 
standards-based teaching-learning and performance accountability.  CCU is programmatically 
committed to the Colorado State Board of Education (SBE) approved performance-based standards 
bulleted below and implements those standards in the performance expectations and requirements set 
for CCU teacher candidates. 
 

 Colorado K-12 Model Content Standards/ Endorsement area Colorado Licensure 
Standards/ Colorado Teacher Performance Standards 
 
CCU’s has stated its commitment to assure that children in Colorado K-12 schools who are 
instructed by teachers prepared at CCU will know and be able to demonstrate content 
knowledge/skills gained through the CCU teacher’s content instruction, as required by SBE Rule, 
and to assure that CCU teacher candidates are competent in delivering content knowledge in the 
K-12 classroom to effectively instruct students in a manner that leads to achievement of all 
learners.  Thus, through CCU’s professional education program, teacher candidates must: 

 

a) Acquire and demonstrate knowledge and skills in each content area that they will teach; and  
 

b) Apply the grade level-appropriate content area Model Content Standards in effective 
instructional planning, delivery and student assessment. 

 
c) Demonstrate an ability to address students’ diverse learning needs with regard to cultural, 

familial and linguistic backgrounds; exceptionality; stages of development; and interests. 
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d) Demonstrate proficiency on each of the forty-five Teacher Performance-based Standards/ 
Standard Elements in delivering content knowledge (based on acquired standards-based 
knowledge and skills on how to deliver content instruction); 

 
e) Demonstrate proficiency on each of the forty-five Teacher Performance-based 

Standards/Standard Elements in delivering content effectively to students in the K-12 
classroom that includes  
o content standards-based lesson planning,  
o differentiated instructional delivery to meet the needs of diverse learners, and 
o assessment of the increased learner achievement in content knowledge of       
o individuals and disaggregate groups of students in the classroom; and 

 

a) Model, for children, democratic principles, moral integrity, caring, and life-long learning. 
 

Since CCU’s last review, efforts have produced academically stronger, responsive teacher preparation 
programs that develop knowledgeable, skilled content area teachers who are effective and caring. 
Improvements and modifications in CCU’s programs are described throughout this report. 
  
 The overriding quality of CCU’s changes is that CCU’s program content and pedagogy 

instruction appear to be more assessment-driven and standards-aligned.   
 
 CCU’s accountability has been strengthened to all of CCU’s constituencies by innovations in 

candidate assessment and in the documentation of standard/standard element demonstrations of 
proficiency in both major coursework and in professional coursework.   

 
 CCU has provided the following evidence of program modification, based on standards:  

1. With increasing detail, CCU has linked course content and activities to the standards 
required of SBE-approved programs.   

 
2. CCU has applied concepts of assessment driven instruction by analyzing and planning 

specific course content and activities to develop and prepare candidates for the final 
assessment of their content and performance knowledge/skills (i.e., summative CCU major 
examinations, PLACE/PRAXIS II; the Teacher Work Sample, Student Teaching Evidence 
Log and others) 

.   
3. CCU has designed an increased number of courses that include school-based practicum with 

activities/assessments aligned to standards.  
  
4. As much as possible, CCU has applied the changes in program content, processes and 

assessment tools to all content preparation programs (LPE/CCU; secondary, elementary, 
music, and ECE).   

 

Accreditation History of Colorado Christian University and School of Education Teacher 
Preparation Programs 
 

Colorado Christian University is a private, nonprofit coeducational institution offering associate, 
Baccalaureate, and Master’s level programs.  The institution (then Rockmont College) was granted 
candidacy status in 1975 by the North Central Association of Colleges and Schools (NCA), and 
accreditation in 1981.  The CCU site review by the Colorado Department of Education/Colorado 
Commission on Higher Education for State Board of Education approval of CCU’s teacher 
preparation programs includes:  
 Elementary education 
 English/Language Arts 
 Social Studies 
 General Science  

 Mathematics;  
 Music Education; and  
 Early Childhood Education.    
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In the past five years CCU has expanded its LPE presence to five sites/centers across the state in 
urban and rural settings with programs that are responsive to local needs/requests. 
   
 

The adult program, Licensure Program for Educators, delivered in an evening/weekend format, 
prepares teacher candidates to serve in pre-k, elementary and secondary classrooms, at various CCU 
centers: Lakewood, Grand Junction, Fort Collins, Colorado Springs and Sterling as enrollment 
warrants.   
 

Acceptance and Understanding of the  
Colorado’s Performance-based Teacher Preparation Standards 

 
Since the last review, CCU’s strategy for teacher preparation program development and 
implementation has been focused on assessments aligned to Colorado standards.  
 
Following CCU’s last review, the college chose to address candidate outcomes related to the 
Colorado Model Content Standards; Colorado Licensure Standards for the endorsement area; and the 
forty-five Colorado Teacher Performance Standards, CCU has critically re-examined where it imparts 
or introduces each of the standards; where and how CCU students acquire the knowledge and skills; 
and how CCU knows the candidate “got it and can do it”—i.e. how and where candidate’s 
demonstrate proficiency in each and all standards and at what program level of expectations.   
 
• In response, the CCU education and humanities/sciences/music faculty have developed effective 

performance assessments linked to Colorado SBE-standards and CCU uses these instruments 
consistently with CCU’s teacher candidates, and 

• …Because of the small size of CCU’s faculty, has established a practice of open and immediate 
communication about student and program needs, including formal/informal regular meetings, as 
necessary, to make adjustments/better serve CCU’s students and CCU’s school-based partners.   

 

With the cooperation of its faculty, CCU developed or modified assessment tools that link directly to 
the SBE-approved standards, assessment-driven instruction, and performance-based teacher 
preparation.   
 
 
SOE Humanities/Sciences/Music Implementation/Assessment - K-12 Model Content Standards: 
 
Content Knowledge Self-Assessment and Scholar Plan    
• In their first introductory education course, university education students take a self-assessment 

of their own K-12 Colorado Content Knowledge linked to their major area of study and education 
program.   

• A self-assessment instrument is used with education students for each CCU preparation program 
and major, including liberal arts, English, history, general science, mathematics, and music as a 
form of assessment-driven instruction.   

• On the Self-Assessment instrument the candidates evaluate and link their knowledge base, 
previous learning experiences, and CCU courses/coursework with the subject area Colorado 
Model Content Standards that they will be responsible to know and be able to apply when 
delivering content to students as a future Colorado teacher.   

• Secondary candidates discover from this self-assessment that they must also acquire 
reading and mathematics literacy.   

• Students become aware that the summative PLACE assessment measures Colorado content 
knowledge acquisition, and that their CCU major coursework will prepare them with the content 
knowledge/skills. 
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CCU Faculty Course Alignment to the Colorado Content Standards    
 
• The CCU faculty and department chairs in humanities and sciences, general education, 

communications, music, and education collaborate to offer a strong academic, content standards-
based teacher preparation program.   

• These faculty have worked together to align the education degree plan major, general 
education courses and specific course content/coursework to the Colorado K-12 Model 
Content Standards.   

• The product is the CCU Faculty Course Alignment for each CCU’s education program – which  
shows CCU content course/coursework, as linked to the Model Content Standard/standard 
elements in the same format as the candidate’s Content Knowledge Self-Assessment and Scholar 
Plan described above, however, it has been completed by CCU fulltime faculty.  

 

The Faculty Course Alignment process served as a faculty self-assessment of major course/ 
coursework requirements to confirm that CCU provides instruction in all content standards 
knowledge/skill areas that future teachers must then apply in K-12 instruction with students. As a 
result of this process, new degree requirements, courses, and major course content were implemented 
in order to better prepare students in their content knowledge 
 
 

CCU Instructional Plan Format     
 

Full-time/affiliate professors in professional courses and field practicum consistently use the SOE-
adopted Lesson Plan Format that calls upon the teacher candidate to focus planning, content delivery, 
and assessment of student learning on the grade/lesson-appropriate Colorado/District Model Content 
Standards.  
 
CCU Lesson Plans require standards-based instructional content objectives; baseline assessment data; 
planned adaptations for diverse learner needs; scaffolding, differentiation of instruction, assessment 
of student content learning and other criteria.  Instructional planning is an important, consistent 
component of education content courses; curriculum courses, and field-based seminars.   
 
Prior to student teaching, the candidate demonstrate proficiency in planning and delivering content 
knowledge instructional plans; consistent, effective delivery of the content instructional plans is 
assessed during student teaching  
 

When interviewed, schools-based teachers/supervisors and principals cited the preparation CCU 
students have in effective standards-based instructional planning. 
 

SOE and Humanities & Sciences/Music use of Colorado Licensure Standards assessments and 
instructional tools: 
 

Colorado Licensure Standards/Standard Elements Evidence Logs   
  

Major course H & S/music professors, department chairs and education professors have prepared L.S. 
Evidence Logs for each state-approved CCU teacher preparation program, the purpose of the which is 
to assure that CCU students are provided opportunities to acquire and demonstrate proficiency in the 
endorsement area CO Licensure Standard/Standard Element knowledge/skills and to assess/document 
candidates’ content area proficiency. 
   

 Each L.S. Evidence Log identifies where and how candidates acquire and demonstrate specific 
standards-linked academic content knowledge/skills.   

 Required activities/assessments in major courses are aligned to each and all of the endorsement 
area Colorado licensure standards/standard elements 

 Candidates complete the identified demonstrations of proficiency in their endorsement area 
through their degree plan coursework. 

 



 

 4

The Licensure Standards Logs were accomplished by a joint effort of CCU faculty in humanities and 
sciences, general education, music, and education.  All participating faculty attended training sessions 
in the performance goals of the teacher preparation programs and in how to align courses/course 
content activities and assessments to the performance-based licensure standards.  CCU’s working 
relationships are to be commended as a strength of the program. 

 

Endorsement area Licensure Standards Evidence Logs are prepared for the following: 
o Secondary English/Language Arts 

Teacher Candidate 
o Secondary Social Studies Teacher 

Candidate 

o Secondary General Science Teacher 
Candidate 

o Secondary Mathematics Teacher 
Candidate 

o K-12 Music Teacher Candidate 
o Elementary Teacher Candidate including Liberal Arts Content Preparation  

 

Teacher Instructional Performance Packets (TiPPs)    
The purpose of the Teacher Instructional Performance Packets is to provide instructional 
opportunities for CCU’s teacher candidates to acquire the knowledge of how to effectively deliver 
content instruction to students prior to student teaching.   
 
Each of the four proficient demonstrations is linked to the endorsement area Colorado Licensure 
Standards and requires evidence of the complete instructional process: 
1. CCU lesson plan that identifies a specific standards-based instructional content objective; 
2. Base-line assessment data and assessment-driven strategies with planned adaptations for 

diverse learner needs;  
3. A school-based or university professor’s critique (standards-based rubric) of the content lesson 

delivery to students; and  
4. Analyses of the students’ increased content learning relative to the objective that results from 

the focused instructional session.   
 

SOE and Humanities & Sciences/Music linkage to the Teacher Performance Standards (TPS) 
instructional tools and assessments: 
 

Teacher Performance Standards (TPS) Matrixes    
TPS Matrixes (Excel charts) connect elementary/secondary professional courses and field 
practicum to the SBE-approved Teacher Performance Standards.  The Matrixes indicate at which 
Program Level -- Introduced, Demonstrates or Assessed -- and in which professional education 
course offerings, the TPS are integrated into the education curricula.  The three program levels are 
referred to throughout the candidate’s professional coursework and appear in the professional 
course syllabi and assessment materials.   

 

 
Performance-based Program Levels 

 
Introduced 

Initial education courses/field 
Demonstrates  

Post-Screening Coursework 
Assessed 

Student Teaching 
 
• The teacher candidate has had 

opportunities to observe and 
has had beginning 
opportunities to apply the 
standard/ standard elements in 
a college classroom or field 
setting. 

      
• The teacher candidate has 

had opportunities to 
demonstrate, with 
assistance, the standard/ 
standard element in a field 
setting or college 
classroom. 

 
• The teacher candidate has 

had opportunities to 
consistently apply the 
standard/standard element in 
a field setting and 
demonstrate student 
learning. 
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Within each program level, the candidate’s standards-based performance is evaluated.  The 
Performance Levels are Basic, Developing, Proficient, or Advanced.  The CCU criteria for these 
performance levels reflects the Colorado Performance Level descriptions with modifications. 
 
TPS Compilation Course Evidence Log and Course Evidence Logs    
 The teacher candidate “demonstrates” proficiency on each of the forty-five Teacher 

Performance Standards in multiple ways in specifically identified CCU professional courses.   
 Faculty is responsible for instruction and evaluating students’ performance on a teacher 

standard.   
 CCU students must achieve performance proficiency or rework the work sample until mastered. 

 
A TPS Course Evidence Log is prepared by the professor for each course in which the candidate 
“demonstrates” a designated TPS.   
 The Course Evidence Log is included as part of the syllabus.   
 Faculty use the Course Evidence Log as an instructional tool to show the connection between 

the course standards/objectives; instructional activities; and assessment of student learning.   
 Course Evidence Logs model the connection between standards, instruction, and assessment 

across the education curriculum, which has increased students’ understanding/ability to explain 
the performance standards-based work being attained in the professional courses.   

 In student teaching, candidates become increasingly able to identify and record their “assessed” 
demonstrations of proficiency on the Student Teaching Teacher Performance Standards 
Evidence Log from university classroom models. 

 Compilation Course Evidence Logs gather all the program Course Evidence Logs, with all 
courses/variety of activities/assessments of each TPS standard element prior to student 
teaching.  

  
Instructional Delivery TPS-aligned Observation Forms    
The CCU Lesson Plan Format requires teacher candidates to identify the Teacher Performance 
Standard(s) that they will intentionally apply in the lesson preparation and effective delivery of the 
lesson plan to students; they must consider the appropriate standards to bring about student 
learning.   
 
The process of identifying the intended TPS to be applied requires the practicum students/student 
teachers to refer to their pedagogical training - including research-based instructional practices and 
proven best practices, and demonstrate that they understand that effective teaching/learning that 
reaches all student learners is the basis for the forty-five Colorado Teacher Performance Standards. 
 
During EDU470 Student Teaching, elementary/secondary teacher candidates are observed by the 
affiliate university faculty supervisor delivering content instruction to K-12 students.  Candidates 
are critiqued on SOE-approved observation forms, linked directly to each Teacher Performance 
Standard, for their proficiency at the performance levels of “developing,” “proficient,” or 
“advanced.”  Through this evaluation method (standards-aligned rubrics) applied in both LPE and 
CCU, we document the candidate’s developing and summative proficiency in delivering content 
instruction effectively to students. 
 
In a unique and exemplary practice, CCU content area faculty also observe secondary/music 
teacher candidates delivering content instruction and complete a Content Faculty Observation 
Formand serve as models and resource guides for secondary teacher candidates required to observe 
content area teachers demonstrating best practices as defined by the endorsement area Licensure 
Standards.   
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Teacher Portfolio and “Portfolio Day” Verification Rubric    
Education students maintain a Teacher Portfolio with evidence of demonstrated TPS proficiency 
accomplished in CCU coursework and field-based experiences prior to student teaching, that 
includes CCU School of Education (SOE) program and student materials as evaluated by professors 
(through TPS Course Evidence Logs, etc.)   
 
Each semester just prior to student teaching, teacher candidates are required to present the portfolio 
to a CCU professor-juried panel, to confirm their a) understanding of the value and implementation 
of Colorado Model Content Standards in the K-12 setting, b) specific demonstrations of select 
Teacher Performance Standards and evidence of his/her ability to apply best practices in 
instructional planning, delivery and assessment of students; c) examples of insights gained through 
instructing students in curriculum practicum or Field II; and d) evidence of his/her licensure 
standards-based content knowledge and standards-based teacher performance proficiency.   
 
Teacher Work Sample (TWS) and Teacher Work Sample Scoring Rubric     
In response to CCU’s previous review, CCU addressed the quality of CCU’s TWS Rubric and TWS 
implementation.  CCU is to be commended that its Teacher Work Sample/Teacher Work Sample 
Scoring Rubric have become consistent teacher candidate assessments. 
 
Specific courses were identified in which each separate component of the TWS would be 
instructionally implemented in a formalized manner and practiced by the student.  The student’s 
work on the TWS component in the course is assessed on the same TWS rubric with the same level 
of proficiency criteria and requirements that the candidate will face in the summative student 
teaching TWS assessment.  The purpose of the assessment is to assure that the candidate has 
gained awareness, understanding, practice, and an ability to apply course pedagogical content 
instruction on each component of the TWS prior to Student Teaching.   
 
The TWS components and criteria are directly related to and aligned with the Teacher Performance 
Standards.  The TWS instructional plans and delivery are to increase the K-12 students’ 
knowledge/skills aligned directly to the Colorado Content Standards.  The TWS content 
instructional delivery applies endorsement area Licensure Standards knowledge/skills which 
represent the connection between the expert humanities and sciences/music content knowledge and 
the pedagogical skills that are unique to the subject area.  
 
The candidate, through a quality TWS that is implemented with students, is “assessed” proficient 
or advanced on each and every criteria identified on the TWS Rubric.  In this manner the teacher 
candidate demonstrates effectively delivering content knowledge to students. The instructional 
lessons are conducted over time, with consistency, and result in student learning to diverse learners 
with differing backgrounds along with accountability for assessing and impacting the learning of all 
students. 
 
Student Teaching Teacher Performance Standards Evidence Log  
The Student Teaching Evidence Log is a document maintained throughout the student teaching 
experience on which candidates document their assessed proficiency on each of the Teacher 
Performance Standards/Standard Elements. To be “assessed” proficient on each T.P.S. during 
student teaching, the candidate must effectively deliver content knowledge to students; the 
instructional process is to result in measurable, increased student achievement. 
 
Effective demonstrations with students are verified by the university or school-based supervisor. 
Demonstrations include lesson plans, description of instructional activities, delivery, adjustments to 
meet diverse learner needs, and assessment of student learning with attached documentation.  
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Prior to student teaching, as the Compilation Course Evidence Log depicts, teacher candidates will 
have received thorough and consistent instructional input and opportunities to practice content 
instruction aligned with teacher performance-based standards in their teacher preparation courses.   
 
During interviews, School-based Supervisors informed the site team that CCU’s student teachers 
have become resources regarding standards-based instruction, proficiency measures, and 
assessment.   
 
Conclusion 
 
Upon receipt of the Colorado Department of education I-IHE site review template, CCU labeled its 
six Licensure Standard and TPS Compilation Evidence Logs of demonstrations of content and 
pedagogy knowledge/skills instruction using the chart below. The college stated that the chart 
produced thoughtful dialogue and has become a faculty development tool with Humanities & 
Science, Music and Education faculty.   
 

Content Program Levels and Candidate Performance Levels 
 

 

Program Progress on Recommendations from the Previous Site Review 

In the 2001 Report of the On-Site Review Team, the CCU School of Education was evaluated 
as demonstrating strength or meeting the requirements in all areas. 
 
Specific content areas of strength that were mentioned include subject area and pedagogy 
standards-based coursework; and collaboration with humanities and sciences.  CCU has continued 
to build program consistency, academic excellence, and accountability, and has also responded to 
Colorado’s needs for highly qualified mathematics and early childhood teachers as well as the need 
for teachers in rural areas.   
 
CCU was cited for continued development in its partner schools relationships and alignment of 
school-based field experience activities/evaluations with standards.  CCU has since resolved the 
concerns and continued to expand its effectiveness and outreach. 
 

For each content area, 
describe how CCU:  
 
A-1. …imparts content 
knowledge to the candidate. 
 
 
A-2.  …assures that the 
candidate acquires content 
knowledge, (e.g. activities, 
course work, etc.) 
 
 
A-3.  …assures that the 
candidate can proficiently 
demonstrate the acquisition of 
content knowledge. 
 

For each content area, 
describe how CCU: 
 
B-1.  …imparts knowledge of 
how to deliver instruction in 
the content area 
 
B-2.  …assures that the 
candidate acquires the 
knowledge of how to deliver 
content 
 
 
B-3.  …assures that the 
candidate can demonstrate 
proficiency in delivering 
content.  

For each content area, describe 
how the CCU: 
 
C-1.  …imparts knowledge of 
how to deliver instruction 
effectively, to students. 
 
C-2.  …assures that the 
candidate acquires the 
knowledge of how to deliver the 
content knowledge effectively, to 
students.  
 
C-3.  …assures that the 
candidate can demonstrate 
proficiency in delivering content 
effectively, to students.  
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The prior On-site Review Team provided insights for improvement in both the College of 
Undergraduate Studies (CCU) and Licensure Program for Educators (LPE).   
 
Regarding subject matter knowledge, the Site Team indicated that CCU might benefit from 
strengthening its liberal arts major; general science major; and social science major programs, 
although they do meet the requirements.   
 
CCU/SOE Improvements/Changes in Response to the Site Visit Recommendations 

 

 Continue to Develop Partner Schools (CCU and LPE programs) 

 

Partner School Development:  
 
Content and pedagogy faculty involvement in building Partner Schools 
 
Fulltime education professors worked with partner school personnel to design/coordinate school-
based practicum experiences connected to course content and predetermined TPBS.  CCU faculty 
collaborate with and, often, work alongside the school-based teachers.  Professors of children’s 
literature; the elementary reading courses; math literacy; secondary reading and mathematics 
instruction; special needs; cultural diversity; educational reform, and program leaders (directors of 
elementary and secondary education and the education dean) have been involved in providing 
content courses with school-based practicum.  Fulltime humanities and sciences/music faculty have 
also been involved in Partner School activities. 
 
Since its last review, CCU has formalized 17 specific elementary or secondary CCU courses to 
include school-based practicum or that are taken concurrently with a field experience.  For these 
courses, it has been the university professor of the course who has interfaced with the partner 
schools to collaborate and build the learning activities for CCU students; which has apparently been 
a gratifying process for CCU’s university professors, since they are out in the school community 
learning and doing.  The partnerships have resulted in exceptional opportunities for CCU students, 
and learning that links standards-based coursework with field work.     
Two examples of content/education professors’ initiatives in Partner School development that are 
well-established, ongoing, and continually growing include both elementary and secondary/music 
program efforts: 
 

CCU elementary program reading literacy Partner School relationships 
 
The elementary program offers a twelve credit hour Reading Literacy Emphasis that includes 44 hours 
of school-based practicum in Professional Development Schools (2004).  The university professors 
work directly with and in the elementary school with teachers and students.   
 
Course content is standards-based.  Measurement of a student’s demonstrations of proficiency in 
delivering content in the classroom practicum are documented and linked to the course-identified 
Teacher Performance Standards as shown in the Course Evidence Log.  
 
The 20 hour school-based practicum EDU 324 Curriculum Reading/Language Arts links curriculum 
work and instructional planning to the Colorado Elementary Licensure Standards.  In addition, the 400 
level courses relate to the Colorado Reading Specialist Licensure Standards, so these courses are 
applicable to a master’s level Reading Specialist program at CCU (state approval pending). Courses 
include: 
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 RDG 445 Literacy Assessment / 4 hours practicum;  
 RDG 447 Diverse Reader /  10 hr practicum;   
 RDG 448 Content Area Reading / 10 hr practicum; and  
 EDU 324 Curriculum: Reading/Language Arts /20 hr practicum.  

 
A licensed M.A. Reading Specialist/elementary classroom teacher is the instructor for the course 
EDU 324 Curriculum: Reading/Language Arts.  CCU class size is limited to 15 students.  These 
students meet with the university instructor for content instruction that is directly related to and 
integrated into the curriculum to be covered in the Lasley reading classroom weekly practicum.  
University classroom instruction is immediately followed by work in the classroom with students. 
 
In the course, students develop and document two thorough instructional plans for the Teacher 
Instructional Performance Packets (TiPPs), which involves designing CO content standards-based 
lessons; delivering the lesson to diverse learners that includes making the necessary adjustments to 
impact diverse learners; and then evaluating the pre- and post- data quantitatively and qualitatively 
to assure increased student content learning. Students also prepare a comprehensive mini-Teacher 
Work Sample in this course which includes instructional plans just as in the TiPPs described above, 
plus other components of the TWS designated to be “demonstrated” in this course.  The professor, 
the university Director of Professional Development Schools, and the Dean collaborate with school 
personnel to keep the relationships and operations successful. 
 
The other three reading course practicum are conducted in the partner school of Eiber 
Elementary.  Eiber was chosen for several reasons: 
• Overall academic performance for 2003-2004 was rated “low” and extensive efforts are 

focused on diverse learner reading needs 
• Title I program is school wide 
• 100% of the teachers are “highly qualified” under CDE guidelines 
• Eiber teachers have been specially trained in Scientifically-Based Reading Instruction by 

Colorado Reading First under a CDE Federal grant  
• A Colorado Reading First instructional reading coach is home-based at Eiber 
 
The Eiber-CCU partnership was initiated in the Spring 2004, when Principal Patti Montgomery; 
University supervisor/former Littleton principal/Colorado Reading First representative, Carolyn Wallisch; 
Dean Sara Dallman, Ph.D.; and CCU professor/licensed reading specialist, Dr. Priscilla Wright set the 
groundwork for CCU students to use Eiber as their laboratory school. Twelve teachers volunteered to 
invite CCU students into their classrooms to observe, tutor, and/or instruct remedial readers, either 
individually or in small groups.  CCU students have since been involved at Eiber Elementary at all levels: 
K-6 and with special education to high performing students.  
 
The Eiber PDS provides an opportunity for CCU teacher candidates to gather skills as effective reading 
teachers of diverse learners.  Eiber holds a “low” overall academic performance rating based on the 
school’s most recent CSAP results. There is a high population of ESL/ELL and Economically 
Disadvantaged students in the 600 student population, which, when the data is disaggregated, is 
determined to affect their standardized test scores.  CCU students work with this group of remediated 
readers and also, in their work, are exposed to the newest technological assessment methods for reading 
literacy instruction at Eiber.  For example, in 2005, a new principal, Mr. Bing Peng, with his faculty, 
approved the Success For All basal reading program rather than continued use of Open Court.  Every two 
weeks a D.I.B.E.L.S. or a B.E.A.R. assessment is administered, the results of which are programmed into 
teacher’s palm pilots for instant access to student scores.  The technological assessment advance has been 
shared with CCU students.  
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Humanities and Science Faculty involvement in Partner Schools 
  

Over the past four years, the SOE faculty and the H&S/music faculty have intentionally 
strengthened their interaction and partnership to better prepare CCU teacher candidates in the 
content area and in their ability to teach content to K-12 students.  In 2002, CCU developed specific 
goals and received a joint SOE/H&S No Child Left Behind/Improving Teacher Quality grant to 
initiate implementation of the program’s strategies.  H&S faculty have been trained to observe 
teacher candidates instruction content to students in the classroom and visit Partner Schools to 
observe and critique field/student teachers’ content knowledge and skills to include: 

1) Accuracy in content presentation,  
2) Ability to communicate content effectively to students, and  
3) Appropriate use of content-specific assessments.   

 
Challenges and Ongoing Concerns 
 
CCU has faced two continuing challenges in implementing this strategy of Content Faculty 
involvement in observation of field and student teachers at the Partner School:   
• Continual training/retraining pf faculty is required.   
• CCU has been facing a school-wide decline in enrollment – which means that several 

professors have left the university altogether 
 
As of Fall 2005, the secondary program is once again growing in numbers and graduates, which 
should gradually alleviate the concerns.

 
• The LPE program as all CCU education programs has changed in the past five years to 

accommodate the standards based approach.  At the same time, LPE has expanded from 
one center (Lakewood) to six centers (Lakewood, Colorado Springs, Pueblo, Fort Collins, 
Grand Junction, and Sterling).  It has been a challenge to train new people and maintain 
consistency, however, training of new personnel is being addressed. 

 
• CCU is finding that it is becoming more difficult in general to arrange placements, 

however, the SOE is working on communication with partner schools, and student teacher 
support and guidance, to successfully meet the needs of the partner school and goals set for the 
CCU program and student. 

 
• CCU education students appear, according to the field placements, to have gained increasing 

sophistication in the teacher performance standards, and once placed in schools, have been given 
increasing responsibilities by the school-based teachers - particularly in the areas of reading 
literacy instruction and other specific content area instruction. 

 
University Partnerships - CCU and Colorado School of Mines Partnerships 
 
The School of Education also has expanded the nature of partnerships to include university-to-
university collaborative partnerships to serve its teacher preparation candidates. 
 
At the time that CCU was experiencing cutbacks, there was an initial plan to eliminate the 
mathematics major at CCU.  The SOE faculty recognized the need for mathematics educators in the 
Colorado educational community as well as nationwide, and set out to build a partnership with 
mathematics professors at Colorado School of Mines.  The goal was to enable CCU mathematics 
majors with the secondary education to complete their upper division mathematics coursework at 
CSM and for CSM students interested in education coursework to take professional courses at CCU, 
either at the undergraduate or graduate level, in the traditional of alternative education program.   
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CCU/SOE Improvements/Changes in Response to the Site Visit Recommendations 

More closely align school-based field experience activities/evaluations with standards 
 

School-based Activities/Assessment Alignment with Courses and Standards 
 
The 2001 Site Team recommended that CCU more closely align its school-based field experience 
activities/evaluations to standards in the CCU and LPE programs, and:   
– “In some cases, state more specific activities expected in the school-based practicum and field 

experiences”;  
– Provide more clarity about how LPE coursework and field experience link; specify activities 

expected in the field experiences  
 
Since the last review, CCU has made three improvements to address this bullet: 
• professional courses have been reworked to include practicum hours; 
• school-based experiences have been linked to prerequisite or concurrent CCU content and 

pedagogy courses/coursework where like standards-based knowledge/skills have been acquired 
and demonstrated; and 

• field-based activities/assessments have been rewritten and are directly link to TPS 
standards/standard elements on Course Evidence Logs/Compilation Evidence Log. 

 
Field experience at CCU is no longer limited in scope to two courses.   
• Over twenty CCU professional courses now have standards-aligned school-based components.   
• New or reworked lesson delivery observation rubrics are used with field/student teaching 

candidates, linked to either Licensure Standards and/or Teacher Performance Standards. 
• Elementary candidates are evaluated by school-based supervisors on an evaluation rubric linked 

to the Elementary Licensure Standards, while 
• Secondary candidates record and apply endorsement area Licensure Standards to fulfill their 

Guided Practicum assignments and are critiqued on a TPS-aligned observation form.   
• The TPS-linked Student Teacher Observation Rubric/Effective Delivery of Content that is used by 

the university supervisor with student teachers is used an instructional tool. 
 
Evidence that standards-based field experience activities are directly related to the knowledge and 
skills gained in other content/pedagogy coursework is found on the appropriate endorsement area 
Licensure Standards Evidence Logs and on the Teacher Performance Standards Compilation Course 
Evidence Log  

Implementation Strategies 
 

Since the last review, CCU has assured that coursework is directly related to field experience in both 
the LPE and CCU programs by implementing three programmatic strategies: 
  

1) CCU Professional Courses with Practicum Components 
  

In the CCU program, pedagogy content course professors have developed numerous courses (17) that 
have a practicum component as part of the course expectations. These are in addition to the Field and 
Student Teaching extended classroom experiences.  Professors have directly related the practicum 
course content and assessments to the Teacher Performance Standards and to the endorsement area 
Licensure Standards.  Specific activities in school-based practicum are clarified/documented in the 
syllabi and on several program assessments.   



CCU/SOE 2006  Site Review  - 9 - 

 

CCU is to be commended on providing its teacher candidates with a wide variety of opportunities to 
gain required knowledge/skills for proficiency in each standard element with diverse learners they 
instruct through standards-based content lessons - an important strategic improvement since 
CCU’s last review.   

 
2) Review of LPE/CCU Field I/II and student teaching activities to clarify specific standards-

linked activities  
 

Through systematic decisions and faculty development over the past five years, the LPE and CCU 
programs now  

a) implement the same types of field activities,  
b) utilize the same assessment and documentation instruments, and  
c) share university program providers.   

 
The standards-aligned CCU Lesson Plan and Teacher Work Sample Scoring Rubric are imbedded for 
instructional and evaluative purposes in predetermined, key assignments throughout the CCU/LPE 
programs.  The delineation of how, when and where students acquire/demonstrate their increasing 
skills in instructional planning/deliver/student assessment relative to the standards-aligned CCU 
Lesson Plan and TWS Rubric is a recent improvement in CCU’s SOE program.  
 
The focus on proficiency in SBE-approved standards is established by these activities: 
a) plan/teach a standards-based lesson with small groups of students using the CCU lesson plan; 
b) observe Colorado K-12 Model Content Standards-based instruction modeled by K-6 teachers;  
c) complete the CO Model Content Standards-based CCU Content Knowledge Self-Assessment,  
d) organize the Teacher Portfolio, accordingly. 
 
In school-based linked pedagogy/content courses, field students are supervised by fulltime pedagogy 
content professors.  The field experience is planned/coordinated by professors in collaboration with 
school-based professionals. Activities support the content/coursework expectations/standards 
designated to be acquired/demonstrated for TPS and Licensure Standards. 
 
In curriculum courses, teacher candidates learn how to include the standards in school settings’, 
observe demonstrations in lesson delivery to students and apply these in the K-12 classroom.   
TPS Course Evidence Logs link coursework and practicum experiences to specific teacher 
performance standards/standard elements, so that when candidates are in student teaching, they gain 
expertise in the link between course activities and standards.  In student teaching, candidates align 
instructional planning, delivery, and assessment of student learning to standards/standard elements.   
 
CCU is to be commended that all student teachers share the same student teacher university 
supervisors and Director of Professional Development Schools for consistency, which is also 
enhanced by similar training of all site professionals. 
 
3) LPE/CCU professional courses including field-based courses use common assessment tools 

and documentation instruments.  
 

CCU is to be commended on its use of common assessment tools/procedures which 
create a strong link between professional course activities/activity evaluation and 
school-based experiences.   

 

• The CCU Lesson Plan Format is linked to TPS and Colorado Content Standards; 
 

• Bolstered by CCU’s Definitions of Performance Levels and Program Levels; and 
 
• The TWS Design Outline, TWS Framework, TWS Scoring Rubric being linked to TPS. 
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CCU is to be commended on its significant program improvement based on its use of common 
tools/instruments across programs/courses, e.g. Course Evidence Logs.   
 
TPS Compilation Course Evidence Log example to indicate that school-based experiences do not 
stand alone, i.e. Teacher Performance Standard Elements link education courses through common 
attention to a Standard Element.  Students apply learning from the courses/course activities for each 
university course listed in which candidates demonstrate a Standard/Standard Element.   
 

Program Strength 
 
CCU is to be commended for assuring that its candidates go into student teaching and their first 
year of teaching comfortable with their ability to align standards, provide learning activities, and 
assess demonstrations of student learning due to CCU’s deliberate provision of K-12 classroom 
opportunities for teacher candidates to be able to: 
o Acquire and demonstrate proficiency in delivering content   
o Demonstrate proficiency in acquiring the knowledge/skills in effectively delivering content   
And, in the culminating student teaching semester: 
o Demonstrate proficiency in effectively delivering content to students that shows consistency 
and produces measurable student learning for all students.  
 

CCU/SOE Improvements/Changes in Response to the Site Visit Recommendations 
Relative to the Subject Area Content Knowledge Preparation of CCU Teacher Candidates: 

 

 Ensure that Secondary Social Studies teacher preparation coursework closely supports 
competence in the Colorado Model Content Standards;  
 Ensure that the Secondary General Science teacher preparation coursework closely supports 

competence in the Colorado Model Content Standards 
 Assure that the elementary program Liberal Arts Major addresses the many components of the 

Colorado Model Content Standards.   
 Track the language arts and literacy sub-area scores on the PLACE test in light of the strong CCU 

literacy program 
 
CCU/SOE Improvements/Changes Relative to the Subject Area Content Knowledge 
Preparation of CCU Teacher Candidates 

 
CCU is to be commended for the steps it took to improve the subject matter knowledge of teacher 
candidates, as these steps were actually applied to all subject areas, thus increasing the content 
preparation of all teacher preparation students in secondary, as well as elementary programs 
across the curriculum through involvement of both content and methodology faculty in teacher 
preparation and close collaboration to meet the academic and professional standards required to 
prepare CO teachers.  Example of commitment:  Twelve content faculty independently signed up 
for and took various CO licensure test!    
 
The concerns as stated by the review team have been addressed and resolved.   
 
• Alignment of major coursework to the Colorado K-12 Model Content Standards; creation of the 

teacher candidate Content Knowledge Self Assessment and Scholar Plan AND the Faculty CCU 
Course Alignment  

• The H&S and music faculty, collaborating with the education faculty, aligned all major/general 
education courses and course content to the Colorado K-12 Model Content Standards in the 
subject areas of Science, Social Studies including civics, economics, geography, history; English, 
and Mathematics.  The faculty completed this alignment on the teacher candidate Self-Assessment 
instrument format so it directly serves as a reference for candidate content acquisition. 
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• This Faculty Course Alignment effort was thorough and provides support for discussion with the 
teacher candidate about content knowledge acquisition. The CCU teacher candidates are required 
to complete their own Self-Assessment of Content Knowledge and Scholar Plan at predetermined 
points in the program; the plan is in the same format as the faculty course alignments and 
candidates are asked to seek out/extend their own content knowledge to include understanding the 
Colorado Model Content Standards covered in each course taken, as well as for reference in 
discussions with appropriate content professors. 

 
Analyze and Redesign of the Degree Plans: Gen Ed/Major/Education Courses 
 
• The School of Education and Humanities and Sciences/Music faculty, including all department 

chairs and in each department 2-4 additional members of the fulltime faculty plus other liberal 
arts/general education faculty, university administration, and staff, engaged in a 2 year process of 
collaborative committee meetings, studying the degree requirements, changing the education 
program degree plans, designing course content, and defending decisions before the Academic 
Affairs Committee and CCU Faculty Senate.   

 

• All secondary and elementary majors and degree plans were upgraded to meet alignment with the 
Colorado Model Content Standards and endorsement area Colorado Licensure Standards, to 
achieve higher academic standards for science/social studies/English/mathematics/music/ Liberal 
Arts education students, and to assure programs could be accomplished in four years (4 ½ for 
music education).  A partnership with Colorado School of Mines was undertaken to build a 
stronger mathematics program and course options for science and mathematics majors.   

 
Implemented strategies for degree plans changes: 
 
• Reduced the total number of credit hours required of students with an emphasis in secondary 

education and a B.A. in English, Social Science, Music or a B.S. in General Science or Math. 
 

• Accept, as much as possible/in line with the CCU mission, the Colorado Core in order to facilitate 
transition from community colleges into the CCU/School of Education 

 

• Select major courses in alignment with the Colorado content Standards/CO Licensure Standards; 
increase upper level major coursework, with relevant electives 

 

• Decrease credit hours of professional education courses required; eliminate courses that are not as 
relevant; strengthen others (i.e. EDU 340/201) 

 
Identification of all coursework through which candidates acquire and demonstrate 
endorsement area Licensure Standards/Standard Elements content knowledge/skills  
 
Humanities/Sciences; Music; Education content faculty determined where standards-based content 
knowledge/skills are imparted to CCU teacher candidates: specifically, on how students acquire 
content; and, definitively, how candidates are asked to demonstrate proficiency in content 
knowledge/skills. 
 
Discussion of Changes to Social Studies: 
• Changes were related to the CO Model Content Standards: Faculty CCU Course Alignment to 

CO Model Content Standards work; the post-assessment PLACE/PRAXIS II taken/passed by 
CCU H&S content faculty; and H&S faculty Major Course Alignment to the new CO Licensure 
Standards.  Education course changes were restructured based on course/practicum integration of 
teacher performance standards and content/licensure standards integration. 
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• The new major program is more academically stringent.  The H&S faculty support the change 
from a generalist degree in social science to a degree in history (which includes coverage of 
civics; economics; political science; and history content standards). 
 

► General Science Degree Changes after Review: 
 
Discussion of Changes: 
• Changes were based directly on collaborative work relating to the CO Model Content Standards: 

Faculty CCU Course Alignment to CO Model Content Standards work; the post-assessment 
PLACE/PRAXIS II taken/passed by CCU H&S content faculty; and H&S faculty Major Course 
Alignment to the new CO Licensure Standards.  Education course changes were restructured 
based on course/practicum integration of teacher performance standards and content/licensure 
standards integration.  In addition, mathematics requirements are based on secondary school-
based input. 

 

• The new major program is more stringent academically. The more rigorous degree plan moves 
from 25-29 credit hours required at the 100 level in 2001 to 22 credit hours in 2005; and five 300-
400 required credit hours in 2001 to fourteen required cred hrs in 2005. Also, both Calculus 
I and II are required in 2005 with Calculus II taken in most cases at CSM.  In 2001, the 
education general science major did not have to take Calculus if they chose to take two additional 
lower level biology courses. 

 
► Liberal Arts Degree Changes (Review elem. social studies and science content areas) 

 
Discussion of Changes: 
Changes in elementary ed directly relate to and fulfill the recommendations of the 2001 Site team. 
 
• Changes were determined by collaboration between Education/Humanities and Sciences faculty 

with approval by CCU Academic Affairs.   
 

• Changes were based directly on collaborative work relating to the CO Model Content Standards: 
Faculty CCU Course Alignment to CO Model Content Standards work; the post-assessment 
PLACE/PRAXIS II taken/passed by CCU H&S content faculty; and H&S faculty Major Course 
Alignment to the new CO Licensure Standards.  Education course changes were restructured 
based on course/practicum integration of teacher performance standards and content/licensure 
standards integration.  

 

• The new major program is more academically rigorous in areas that the 2001 Site Visit Team 
recommended.  The additions of History of World Religions; World Geography; option of 
American Political Process or Economics course, two laboratory science courses; two strong 
standards-related literature courses; and the degree continues the 6 credits of mathematics with 
the addition of Geometry instruction. 

 
Majors: 
• The English Major and Mathematics Major degree plans also were strengthened academically 

while reduced in total credit hours.   
• The English degree now has eight (8) 300-400 level English course requirements (24 credit 

hours); grammar was incorporated into the History and Structure of English Language; more 300-
400 level electives are available; and both American Literature I and II are required based on the 
SBE Standards.  English faculty are strong supporters of the SOE English Major students; three 
majors recently earned an “Excellent” rating on the PRAXIS II exam.  

• As a result of a three year partnership, the Mathematics program was designed in collaboration 
with the Colorado School of Mines mathematics/computer science dean and faculty.  (CCU 
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students enroll for mathematics courses at CSM through the Special Programs Adult and 
Continuing Education –SPACE.)  As shown on the degree plan, CCU courses and CSM courses 
have been aligned.  In addition, both have been aligned to Colorado Licensure Standards to assure 
that all standards are included in candidate coursework.  The number of students in this program 
is increasing.  We are also working on alignment of CSM engineering courses with the Colorado 
mathematics Licensure Standards so the practical mathematical knowledge can be accepted for 
licensure.  (At one point in 2003, CCU planned to eliminate the Mathematics degree; because of 
the efforts of the SOE and committed CSM faculty, we now have a viable, high caliber 
mathematics degree with secondary education program.)   

 

• All SOE degree plan changes share the following characteristics:  
1. They are now based on alignment with Colorado Model Content Standards and Licensure 

Standards/Standard Elements,  
2. General education/major courses follow, as much as possible, the Colorado CORE to 

facilitate seamless transfer 
3. There has been a reduction of credit hours, to meet requirements and for better retention  

 
Track the language arts and literacy sub area scores on the content test in light of the stronger 
CCU literacy program  
 
During the period following the review, from 2001-2005, 54 elementary education teacher candidates 
took and passed the PLACE, with an increase in PLACE sub-score percentages.  The chart shows that 
70.4% of CCU teacher candidates scored in the 3-4 category in the Language Arts sub-area, up from 
59%. CCU also has an impressive sub-area percentage in mathematics.   
 
Challenges and Ongoing Concerns 
 
A concern that impacts our education programs is faculty turn-over and limited resources.  Affiliate 
faculty and new fulltime faculty must be continually in-serviced by education faculty and veteran 
content faculty in (a) linking coursework to standards, (b) in advisement of education students, and 
(3) in observing and evaluating the student teacher’s effective delivery of content knowledge in the 
school-based setting.  The collaborative environment is strong, but incentives/resources are needed to 
support efforts.   
 
A past and future concern is that the degree plan change process took an unduly long period of time 
and the results were slightly less bold than originally requested. The SOE was not able to respond 
with immediacy to the changing academic needs of its teacher candidates, something that a small 
liberal arts university should be able to call a strength.  With dynamic changes in the population of 
school-age children, school communities, and in local/state/national education policy, the 2 ½ year 
process of change has been a concern, however, this level of comprehensive degree plan adjustments 
in the near future is not anticipated to be necessary, as it had been.  
 
 

 
   CCU/SOE Improvements/Changes in Response to the Site Visit Recommendations 

 
 State more clearly the link between the Performance-based Standards for Colorado 

Teachers to the Educational Technology course 
 
 Review and, if needed, upgrade the acceptance process into the LPE program to include 

transcript evaluation and evidence of Colorado content standard knowledge (LPE) 
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Recommendation: 
 
State more clearly the link between the Performance-based Standards for Colorado Teachers to the 
Educational Technology course 
 
• As in all CCU professional courses since the 2001 Site Review, the CCU/LPE Educational 

Technology professor has aligned the course content/activities with the pre-designated Teacher 
Performance Standards/Standard Elements.  

 

• Teacher candidates report a high level of confidence in their knowledge/skills to apply  
 
Review and, if needed, upgrade the acceptance process into the LPE program to include transcript 
evaluation and evidence of Colorado content standard knowledge (LPE) 

 
• This is one area that has been addressed but is still not satisfactorily resolved 
• CCU’s current system enables adults to be admitted who are interested in accelerated LPE 

programs who may not be qualified to be screened into the SOE/LPE program.   
• This screening is sometimes not attempted/completed until just prior to student teaching which 

compromises the integrity of the teacher preparation program and leads in some cases to a student 
who has invested much and is unable to complete the program.  

• Currently there are too many exceptions to CCU’s defined process, so that the screening process, 
as currently implemented, lacks consistent implementation. 

 
Recommendation: …That a more workable program solution be developed, or, at least, an earlier 
evaluation of candidate qualifications for program entry. 
 
Note:  CCU is currently working on implementing the following solution, which appears to meet the 
recommendation:   
 

For admission to the SOE/LPE Programs in addition to the current requirements:   
• Require the PLACE content examination to be taken and passed, with official scores submitted to 

the CCU/SOE LPE  Academic Advisor.  
• Candidates to interview with a SOE/LPE admissions committee which would complete a Rubric 

of criteria and recommend acceptance, when the candidate appears to have met all entry criteria. 
• Initial acceptance into the LPE program will be confirmed prior to the candidate’s registration in 

any LPE course.   
• Full acceptance into LPE would be finalized after successful completion of Field I, taken the 

initial semester, passage of the PLACE or PRAXIS II, the formal interview, and resolution of any 
Dispositions.   

 

Degree Program Credit Hours.  

SOE Degree Plan completers in CCU’s SBE-approved education programs are required to: 
 

1. complete a state approved academic major (cumulative 2.75 GPA or better) in the area of 
instruction with evidence of acquired/demonstrated proficiency in content knowledge aligned to 
Licensure Standards;  

2. document proficiency in each of  the forty-five Teacher Performance Standards (at two program 
levels);  

3. pass the appropriate state content area examination prior to student teaching;  
4. apply Colorado content standards-based instruction and assessment with students at the 

“assessed proficient” level in an implemented Teacher Work Sample and Teacher Performance 
Standards Evidence Log of activities/student assessments; and 



CCU/SOE 2006  Site Review  - 15 - 

 

5. demonstrate a positive impact on the K-12 student learning.   
• CCU enrolls approximately 400 students in programs that are undergraduate, post-

baccalaureate and graduate, in both traditional and nontraditional format and LPE programs 
are offered at the undergraduate and graduate level.   

• Within the past two years CCU has developed an option so that post-baccalaureate LPE 
students can apply professional teacher preparation coursework, in part, toward an education 
master’s degree.   

 
CCU is to be commended that since its last State review, the school has revised its degree plans to 
that it more readily accept Colorado Core transfer credits, better aligns with the Colorado content 
standard-based knowledge/skills required of teachers; raises the standards of academic content 
requirements; and reduces the total number of credit hours so that students could graduate in a 
four year time period with careful planning, and additionally, that undergraduate elementary 
teacher candidates can apply nine credits of the required reading/language arts minor toward a 
master’s degree emphasis in Reading Specialist.  
 

Review of Candidates’ Field Experiences 
 
Field Hours and Content Area Faculty Involvement 

 
Each teacher education candidate completes a minimum of 800 hours of school-based field hours 
with activities and expectations designed for candidates to acquire and demonstrate predetermined 
standards.   
• In field and course-imbedded practicum experiences prior to student teaching, the teacher 

candidate develops proficiency in the acquisition/demonstration of content/pedagogy knowledge 
and skills in both the endorsement area licensure standards/standard elements and in the teacher 
performance standards/standard elements with classroom students.   

 
• The CCU and LPE program includes supervised field experiences (Field I/50 hours; Field II/70 

hours and Student Teaching/640 hours), as well as numerous professional courses with standards-
related practicum components of up to 20 hours.  Education content/pedagogy course practicum 
are carefully designed by the CCU professor collaboratively with school-based subject area 
teachers and principals.  In designated school-based experiences, candidates are assessed on 
standards-aligned rubrics in content delivery. 

 
• CCU students have a minimum of a sixteen week student teaching experience in which to be 

Assessed Proficient on each of the forty-five Teacher Performance Standards/Standard Elements 
through demonstrations of effectively delivering content to students.   

 
• Humanities & sciences/major content faculty and music content professors, as well as education 

content professors are involved in the selection of school sites, development of school-based 
practicum; delivering workshops and course-linked activities; and in assessment of teacher 
candidates’ developing proficiencies demonstrated in the field.   

 
• Selection of mentor teachers (school-based supervisors) is determined in collaboration with the 

school administration and based on: 
• Master’s level degree in the area of education or an appropriate content area 
• 4 years of school teaching or documentation of equivalent, specialized, relevant experience 
• Demonstrated ability and personal characteristics to work successfully in mentoring new 

teacher candidates 
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• Professional evaluations, as indicated through conversations with principals/evaluators, 
which confirm the mentoring teachers’ level of expertise and professional job performance 

 
Additional Description of the Involvement of Content-Area Faculty 

 
CCU content area faculty are strategically involved in school-based teacher candidate experiences.  
Content area faculty include CCU Humanities and Sciences/Music faculty and SOE pedagogy/content 
faculty.  
• H&S/music faculty school-based observations of teacher candidates delivering content lessons to 

students; 
• Development and delivery of content area instructional materials;  
• Alignment of courses/coursework to CO K-12 Model Content Standards; 
• Alignment of courses/coursework to the endorsement area CO Licensure Standards; Development 

of Standard Element Evidence Logs that show the candidates’ acquisition of content 
knowledge/skills, demonstrations of proficiency, and summative assessment; 

• Humanities & Sciences/Education content faculty taking of state licensure endorsement tests in 
their content areas to better understand the content knowledge required of teacher candidates. 

• SOE-led seminars and follow-ups with H&S/Music faculty on Licensure Standard 
implementation, assessment, and documentation; 

• Collaborative development of new, standards-aligned degree plans; and 
• Informed education student advisement  
 
CCU education content faculty are involved in the following: 
• Site identification and candidate placement; 
• Planning with school-based teachers, principals, counselors, and education specialists; 
• Candidate evaluation using CCU standards-aligned rubrics, standards-based lesson plans, TWS 

components, and/or the Course Evidence Log; and in 
• Obtaining feedback (through informal interviews with school-based personnel and their written 

candidate evaluations) and sharing the feedback with university education/content faculty. 
 
CCU is to be commended on the active involvement of its content faculty in teacher preparation 
and its commitment to this process. 
 
Recommendation: that secondary content/pedagogy faculty continues to work on establishing more 
consistent partnerships re the Secondary Curriculum and Instruction course taken concurrently 
with Field II.   
 
Challenges and Ongoing Concerns 
 
While administration supports CCU’s performance-based program, the field supervision/content 
faculty observations of field and student teaching experiences are difficult areas to address in the 
budget and faculty load determination re compensation for their supplemental workload. 
 
Discussion of Distinctive Aspects of the Licensure Program for Educators (LPE) 
 
The Licensing Program for Educators is unique in that students complete most of their content 
courses (math, science, English, and social science) prior to admission and only take their pedagogy 
through CCU.  Liberal Arts Major content knowledge should be completed before entering the LPE.   
 
Feedback concerning LPE candidates is acquired through direct and/or written communication from 
CCU faculty/field supervisors, cooperating teachers and students.  Principals are also contacted by 
supervisors and the director as needed. 
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Candidate Assessment 
 
The SOE program is marked by ongoing instruction and assessment of the candidate’s proficient 
acquisition and demonstration of the Colorado standards including CO Model Content Standard-
related knowledge/skills; CO Licensure Standards-based content and pedagogy knowledge/skills for 
each endorsement area; and the CO Teacher Performance Standards/Standard Elements.  
 
Our students are active participants in assessment from their initial education course through student 
teaching, when the program begins to identify and help candidates to apply performance standards-
based, assessment-driven instruction.   
 
Teacher candidate feedback to professors/supervisors indicates they are comfortable with the 
performance-based standards expectations and with the accompanying ongoing assessments 
(formative and summative).  CCU candidates have given feedback to state that they: 

1)  know what they need to know and are able to do at different points in the 
program; 

2)  are aware of where and how they will obtain the needed content/pedagogy 
     knowledge and skills (courses/coursework);  
3)  are aware they have multiple opportunities to practice and build effectiveness 

with classroom students; and  
4) are confident that they can be effective teachers, based on what they learn during student 

teaching; and according to feedback from local school district principals,  
5)   CCU graduates rise as school leaders when employed as classroom teachers. 

 
Assessment Goals  
  
CCU maintains that for performance-based teacher education programs to be effective, a high level of 
ongoing programmatic development is required, particularly in the area of candidate assessment.  In 
the CCU program, its candidate assessment is consistent, well-communicated and effective;  
 
Recommendation:  Work to ensure that the LPE programs are as consistent, well-communicated 
and effective. 
 
Commendation:  CCU’s  teacher candidate assessment process appears to be a strength of the 
program.   
 
Major and Professional Coursework and Field-based Practicum 
 

CCU/LPE students are required to demonstrate proficiency in standards-based content/pedagogy 
knowledge and skills through specific major/professional/field courses and coursework. 
 

Courses/coursework has been carefully aligned to the endorsement area Colorado Licensure 
Standards/Standards Elements and to the Colorado Teacher Performance Standards/Standards 
Elements by CCU fulltime Humanities and Sciences, Music and Education Faculty.  The teacher 
candidate demonstrates proficiency at predetermined program and performance levels in designated 
courses/coursework.   
 

Students are involved in understanding/documenting standards integration; they become aware of 
each course activity/assessment link to specific standard elements as recorded on the Course Evidence 
Logs.  Faculty/university supervisor evaluations of the candidate are organized for inclusion in the 
candidate’s permanent file or Teacher Portfolio as predetermined for each preparation program.  At 
this stage of the assessment process, the candidate’s proficiency on standards-based content 
knowledge and teacher performance standards is at the Demonstrates level.
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Student Teaching 
 
During the sixteen week student teaching experience, the teacher candidates undergo summative 
evaluations until/through which they are assessed proficient in delivering content effectively to 
students to include positive impact on student content learning and consistent implement of each 
Colorado Teacher Performance Standard/Standard Element.   
 
Teacher Work Sample:  At the required program level/Assessed, and performance level/proficient, 
student teachers are evaluated through the development, delivery, and K-12 student assessment data 
presented in the summative Teacher Work Sample.  Proficiency is determined by university affiliate 
faculty supervisors, with second verification by a fulltime education professor, on the detailed TWS 
Scoring Rubric.  The TWS is kept electronically in the SOE office; the scoring rubric is maintained in 
the candidate’s permanent file.  
 
Student Teacher Exit Interview: 
 
At the culmination of student teaching, the candidate completes an Exit Interview with the university 
supervisor.  The required Exit Interview provides a review and confirmation of the student teacher’s 
Assessed proficiency on standards-based assessments (i.e., TWS Scoring Rubric, TPS Evidence Log, 
and TPS Observation Form) and the successful completion of student teaching. 
 
Discussion of Candidate, Graduate, Local District Feedback and Use in Program Modification 
 
The School of Education has both formal and informal mechanisms to receive input from our many 
constituencies including students, content/pedagogy faculty, field supervisors, distant site/center 
personnel, and school-based teachers/principals.  Input is gained through, but is not limited to, 
requested written analyses; supervisor/student program evaluations; interviews; e-mails; letters; 
frequent impromptu meetings or phone discussions; course evaluations, as well as regularly scheduled 
meetings and appointments.  Feedback forms are available in field handbook; included as a part of 
university supervisor, professor and dean interview procedures; regularly scheduled online university-
wide; and are gathered informally by the SOE. 
 
Students, faculty, supervisors and other program providers use feedback to gain insight about their 
own areas of strength or of needed development.  Program directors, university leadership and 
professors use feedback data to determine areas for program improvement. 
 
CCU has adopted a formal process for changing/improving common instructional materials/ 
assessments that involves a broad base of document-user input.  Our simple, but formalized process 
enables us to make decisions upon review of input and respond with improved teacher preparation 
materials or more workable procedures.  This defined procedure for change serves to create 
consistency in the use of shared materials between both of CCU’s programs.   
 
While most changes are a result of ongoing feedback, CCU’s changes in assessment, importantly, 
also reflect educational research findings; the demands in the field of education as well as in the 
school classrooms; strategies used by other schools to assess/record standards performance 
proficiency; and programmatic responses to the revised endorsement area Colorado Licensure 
Standards.  
 
Recommendations: 
 
1)  In order to assure that CCU is accountable for LPE candidate content review the program, 
ensure consistency in requirements/standards, etc. and implement accountability measures. 
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2)  Implement specific identifiable communications mechanisms to ensure ongoing collaboration 
between H&S and education faculty and major department leadership.   
 
3) define strategies for faculty development to achieve high quality candidate performance despite 
periods of faculty/director turnover. 

Program Elements 
 
Our teacher preparation programs are standards-based and assessment driven at all program levels.   
 
In general education, content major and professional coursework, students acquire and demonstrate 
knowledge and skills aligned with Colorado Model Content Standards, endorsement area Colorado 
Licensure Standards, and the forty-five Colorado Teacher Performance Standards.  We document 
specific courses/coursework for all standards/standard elements. 
 
A program strength is that we use common assessment documents across curriculum and across 
program.  We build a working knowledge of the standards/standard elements among professors, 
supervisors, staff, and students.  Students as well as program providers use standards-linked 
assessment tools/instruments to record proficient instructional demonstrations.  CCU assessment 
instruments assure that our curricula are aligned to the CSBE-adopted Standards for content-area 
preparation and field based practicum activities.  
 
Our programs are assessment-driven; candidates are aware of the kinds of performance 
demonstrations they must provide in content knowledge, pedagogy skills and instructional 
expectations with students in the classroom.  They know where and through what activities and 
assessments they will acquire and demonstrate content/pedagogy expertise and skills.  They use and 
are measured by familiar standards-aligned candidate assessment tools/instruments throughout their 
teacher preparation program.  They know what their final content and performance assessments for 
program completion will entail; and what they must know and be able to do to be successful. 
 
Below the Purpose and Use of Each Performance-based Assessment Tool is explained, and it is 
linked to the appropriate standard elements and to program courses/coursework for which it is both an 
assessment and instructional tool.  
 

 
Colorado Licensure Standards Evidence Logs of Demonstrated Proficiency (Six endorsement 
area CO Licensure Standards/Standard Elements Logs) 
1) Prepared by humanities & sciences, music, and education faculty 
2) Aligns endorsement area Colorado Licensure Standards to courses/coursework and 

assessments in the major, general education and pedagogy content courses. 
3) Shows the specific activities/assessment through which the candidate’s content 

knowledge/skills are acquired and demonstrated.  Logs include summative content 
assessments 

4) Used by humanities& sciences, music, and education program and includes major 
courses, specific major/education coursework, and assessments. 

 
 (Teacher Performance Standards/Standard Elements) 

 
1) Prepared by education content and pedagogy faculty 
2) Aligns Teacher Performance Standards/Standard Elements to courses/coursework and 

assessments in education content/pedagogy courses prior to student teaching. Includes 
school-based practicum and field courses.   
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3) Shows the specific activities and assessments through which a candidate’s 
pedagogical/instructional delivery knowledge and skills are acquired/demonstrated.   

4) Used by professional course program providers, teacher candidates, and school-based 
supervisors to record demonstrations of proficiency prior to student teaching. 

 
Faculty Course Alignment to CO K-12 Model Content Standards (CS) 
 
1) Prepared by humanities & sciences, music, and education faculty 
2) Aligns endorsement area K-12 Colorado Model Content Standards to content 

courses/coursework in the major and general education courses.  Includes 
mathematics and reading literacy content standards across curricula. 

3) Shows the courses/course content through which the candidate acquires/demonstrates 
the specific content knowledge/skills required of the K-12 Colorado classroom 
students they will instruct  

4) Used by humanities& sciences, music, and education program providers and teacher 
candidates.  Includes major and general education courses/course content. 
 

Performance-based Standard Assessment Program Levels and Performance Levels 
 

CCU has used the provided CDE/CCHE Institutional Report Template/Chart to link state 
requirements to our courses and course activities/assessments.   
 
The CCU education programs, including CCU and LPE, have three different major/pedagogy content 
program levels for implementation of standards into program courses as shown in A-B-C below.  
There are also different performance levels of expectations for the acquisition and demonstration of 
standards/standard elements with the appropriate, pre-determined candidate assessment (1-2-3).   
 
To provide a picture of our expectations at different program levels and candidate performance levels 
the Licensure Standards Logs of Demonstrated Proficiency and the Compilation Course TPS 
Evidence Log have been coded to the CDE/CCHE Standards/Standard Elements Template using the 
bold letter-number combination to indicate the levels.  Ongoing development of standards proficiency 
is in:  

• Content knowledge/skill acquisition (A);  
• Pedagogy knowledge/skill acquisition and pedagogy/content application/delivering content to 

students (B); and  
• Effectively delivering of content to students that positively impacts learning (C). 

 
Program Leadership 

Institutional Leadership 
The Board of Trustees and University Cabinet members are aware of and have supported our program 
efforts since the last review through university-wide improvement initiatives in such areas as 
academic major and general education course offerings; student summative assessment in the major; 
faculty development opportunities; financial investment in new education programs and Colorado 
sites; updated, and increasingly sophisticated instructional and administrative technology; marketing 
and retention personnel and strategies; and efforts to build communication among faculty and 
administration. 
 
Challenges and Ongoing Concerns 
 
The site review team shares the following CCU SOE’s concerns: 
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• The need for further resources to provide SOE-led training and ongoing faculty, 
administration and staff development with ongoing professional development, to maintain 
program consistency and to support quality performance-based programs/assessments with 
growing sites/centers and expanded offerings. Measures of consistency would address 
program information, expectations, implementation of assessments, and instructional 
processes, and the like. 

 

• There is a need to develop strategies, including adequate remuneration, to lessen faculty turn-
over or to minimize the effects of faculty turn-over which currently impacts all levels of 
quality program development and implementation.   

• There is a need for strategy development, so that finite resources for development of new 
sites/centers are available and can include new programs and the allocation of resources to 
maintain quality/meet the needs of current programs. 

 
CCU is to be commended for its  
• emphasis on effective, efficient service to students,  
• Strategic planning meetings attended by Board of Trustees, Cabinet, Deans Council, 

faculty (including education faculty), and staff representatives to deal with continual 
improvement. 

• Clarification of University and School protocols (i.e. admissions, student transcript 
analyses, degree plan requirements, student withdrawal process, etc.)   

• Its effective communication to constituencies in the catalog; online, and through the Daily 
E-News.   

• For its consistent implementation of university procedures and protocol that establish a 
CCU “contract” with our students.   

• For implementing increased course/program change procedures;  
• For implementation of consistent student transfer credit guidelines;  
• For CCU’s course evaluation process,  
• For consistent procedures for/communication about withdrawal from the university, 

registration, financial aid procedures, and other protocols. 
• For its formal and informal mechanisms to receive input from our many constituencies 

including students, content/pedagogy faculty, field supervisors, distant site/center 
personnel, and school district teachers/principals and the use of that information in 
program improvement.    

• For the Faculty Handbook and  
• For appropriate changes/consistency in faculty review/promotion/contract processes.  

 
Annual Report of Data on SOE CCU Screened Students 

Area of study by program and major: 
All students in the elementary education program major in liberal arts. 

Liberal Arts:  94 students.  
 Students in the secondary education program included the following majors: 

  Social Studies:  17 students                 
  Math:      6 students      
  English:    23 students 

General Science:             2 students 
Music:       9 students   

 
Areas of study by program and major: 
All students in the elementary education program major in liberal arts: 
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Liberal Arts:  105 students.  
Students in the secondary education program included the following majors: 

  Social Studies:  11 students 
  Math:       9 students 
  English:  25 students 
  General Science:   4 students 
  Music:   10 students 
 
 

 
Noteworthy Program Content-Area Aspects 

 
 
The site team commends CCU on:  
• …Its systematic and intentional delivering of and assessing the standards-based content 

knowledge of its students and for its provision of related pedagogy and modeled best practices.    
 
• …The fact that CCU teacher preparation graduates are skilled in applying standards-based 

content/pedagogy expertise to instructional planning and delivery to students; strong in their 
understanding of the interrelationship of instructional planning, content delivery, and ongoing 
assessment; and can articulate, clearly, their demonstrations of standards-based instruction 
and assessment, and deliver content effectively to students.   

 
• …its standards-based and assessment-driven approach to its content preparation, producing 

candidates who are knowledgeable/skilled in content and pedagogy as engendered by their 
designated coursework activities/assessments received in their major and pedagogical classes, 
and can demonstrate effective instruction with students based on embedded CO Content 
Standards, endorsement area Licensure Standards and the forty-five Teacher Performance 
Standards.   

 
• …Candidate assessment which, then, also serves as a means of program assessment, which 

includes demonstrations of standards proficiency and required assessment steps toward 
program completion, through the implementation of effective tools also used for instructional 
purposes with candidates, consistent evaluation procedures and documentation methods.   

 
• …it’s Faculty application of assessment feedback to improve candidate preparation. 
 
• …its teacher candidate content knowledge preparation, which includes some of the following: 

o SOE collaboration with content faculty to strengthen content knowledge of teacher 
candidates through courses/course content aligned with the Colorado Model Content 
Standards and the endorsement area Licensure Standards. 

o SOE collaboration with the Colorado School of Mines to strengthen the mathematics 
teacher preparation program\ 

o Expansion of CCU’s Alternative Licensure and master’s offerings to encourage interested 
Mines mathematics graduates to attend CCU for teacher preparation. 

o Content-imbedded practicum hours 
o A Reading/Language Arts Minor earned by all elementary students (nine hours of upper 

level Reading coursework)  
o A Secondary Reading and Mathematics Instruction course co-taught by mathematics and 

education professors taken by secondary students 
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o Expansion of CCU program offerings across the state in response to the expressed needs of 
regional school districts and educational communities. 

 
• In the past three years, CCU has implemented three No Child Left Behind, Improving Teacher 

Quality grants to improve candidate content knowledge in high need areas such as 
mathematics and science education 

 
 
 

Recommendations and Identified Issues 
 
 

 
Issue:  Reduce the impact of both predictable and unexpected turnover on the quality of CCU’s 
program implementation and consistency. 

 

Recommendation 
1. Implement intentional ongoing opportunities to affect faculty development and training  
2. Expedite faculty rehiring, to reduce the negative impact on program quality and delivery to 

candidates.   
3. Commit resources to these efforts.  
4. Maintain the support of institutional leadership. 

 
Issue:  Resolve inconsistencies between the CCU and LPE in program content, delivery, assessment 
procedures, and quality control mechanisms by providing appropriate resources, leadership, and 
program decisions.   

Recommendation 
1. Resolve inconsistency in university admissions and SOE screening requirements for CCU 

and LPE education students.   
2. Require more stringent and clearly defined content standards-aligned general 

education/liberal arts degree coursework for AGS students interested in LPE.   
3. Apply this to transfer credit analysis as in the CCU program.  
4. Require students to complete all appropriate requirements for the LPE program prior to 

taking education coursework.   
5. To assure that LPE candidates possess adequate prior knowledge, ensure that all 

candidates pass the PLACE or PRAXIS II, with CCU determined acceptable scores, as a 
screening requirement, for entry into the program.   

6. Continue to find ways to assure consistency in program materials and assessment, 
including in the faculty’s application of the Disposition process both to mentor unscreened 
and screening teacher candidates toward early resolution of identified areas of concern, to 
require remedial work for candidates needing additional skills, or to counsel out of the 
program those students who are unable or unwilling to make the necessary adjustments as 
recommended on the Disposition by the professors.  
 

Issue:  Continue to seek ways to attract/support minority teacher candidates and to attract/support 
teacher candidates in education fields such as mathematics, science, special education, reading 
specialist, and other needed disciplines.   

Recommendation 
Continue and enhance current strategies and develop innovative responses to these Colorado 
and national education needs through 
1. Continuing to grow CCU’s LPE adult population, in a steady reasonable way 
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2. Seek funding/grants related to such needed areas as mathematics education;  
3. Continue to strengthen Partner School community outreach;  
4. Apply for new programs in needed areas, such as:  special education, reading specialist, 

and alternative licensure; and 
5. Expand Alternative Licensure and distant site programs, in a steady reasonable way. 

 
Issue:  Due to the exponential growth of the LPE into numerous sites/centers, recent changes in LPE 
leadership, center/site vacancies or new program providers, and continued growth of new programs 
and sites/centers, CCU has said that it is not satisfied that it is being as effective as it should be. 
 

Recommendation 
1. Increase responsiveness to phone messages and concerns.   
2. Develop a plan to increase the quality and satisfaction of LPE candidates, utilizing 

all affected stakeholders (candidate, site personnel, program alumni, school district 
personel.) 

 
CCU is a premier preparation program and one of Colorado’s best.  Its candidates are well-
prepared in content and literacy, and expressed satisfaction with their preparation.  Schools 
that are student teaching sites and which hire CCU graduates stated that they were more than 
satisfied with the performance of those CCU graduates.   
 
Although some of the recommendations appear significant, the school and its leadership 
appear committed to resolving the issues and to ensuring that the program maintains its high 
standards.  These recommendations/suggestions should not require further documentation 
and will be reviewed at the time of the next site visit. 
 
The site review team wishes to thank Dr. Dallman, her staff, the H&S staff, CSM, the CCU 
leadership and all those who worked so hard, and were so gracious to ma,e themselves 
available for interviews, further documentation and questioning, and who made this visit 
such as success.  
 
Recommendation for program approval to the Colorado State Board of Education: 
 
Based on the site review and review of documented evidence of compliance with State 
Statute and SBE Rules, it is recommended that the CCU teacher preparation program be 
re-authorized. 


